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Abstract

The study's objectives were to (1) identify language learning strategies used by students in EFL classrooms and (2)
distinguish between male and female language learning strategies. The research was carried out at STKIP YPUP
Makassar in July 2021. The population of this study was 6th semester students, who comprised the sample class 6.1.
Questionnaires were used as the instrument. In this study, the descriptive research method was used to describe the
language learning strategies of students in an EFL classroom. The SILL questionnaire (Strategy Inventory for
Language Learning) version7.0 was used to collect data. The collected data were analyzed by calculating the
students' responses to the questionnaire and categorizing them to a specific level of SILL profile result. This study
discovered that (1) the most frequently used language learning strategies by students are social strategies, with a
mean score of 3.91, cognitive strategies, with a mean score of 3.79, compensation and affective strategies, with a
mean score of 3.68, metacognitive strategies, with a mean score of 3.65, and memory strategies, with a mean score
of 3.65. Indirect strategies included metacognitive, affective, and social strategies. The results revealed that direct
strategies were frequently used, as evidenced by its mean score, in social strategy. It can be concluded that students
prefer indirect strategies to direct strategies when learning a language. (2) There is no statistically significant
difference between men and women in their use of language learning strategies. Male students use cognitive
strategies more frequently than female students, despite the lack of a statistically significant difference, while female
students use social strategies more frequently than male students. Students used a variety of language learning
strategies, according to the findings of this study.
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INTRODUCTION

For a long time, English was thought to be a globally active universal language. People who
have learned the English language regard it as a personal skill. As a result, many people
nowadays, particularly students, should be able to communicate in English. The ability to
communicate in English is highly valued by students. Students can improve both their academic
and life skills by mastering the language. Once the pupils understand it, they will be well-
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accepted by society. English as an International language is essential for success in any field of
work because it is used not only for communication but also in technology, education, politics,
and science. English as a media of global communication is really needed to interact with the
global society. In fact, English is the language in which all of the world's information is written.
So, to not miss the information, we have to be fluent in English. Also, these days there are so
many occupations which need someone who is good in English. English is spoken as a second
language in the majority of Asian countries, including the Philippines, Malaysia, and Singapore.
In modern era, every people suggested for not only have high education but also they must have
special skill. The English language is one of the most in demand skills. Since Indonesia become
an independent country, the government of Indonesia clarify that English is a first foreign
language which had been taught from Elementary School until Senior High School as a
compulsory subject to the university level. Today, many schools use English as their medium of
instruction and provide English learning to their students. Every year, the English curriculum in
national schools is revised based on the needs of the students.

Learning strategies are one of the factors that must be considered when teaching English.
Students use a variety of strategies to achieve technique learning objectives when learning a
foreign language. Many students are likely to be unaware of the strategies they are employing
because they are second nature to them. They only spoke English and were unaware of effective
language learning strategies. The broad goal of appropriate language learning strategies is
communicative competence (R.L. Oxford, 1990). Language learning strategies are effective
indications of how students handle tasks or obstacles their experience when learning a language.
Cabaysa and Baetiong (2010) found that learning strategies are important factors in the teaching
and learning process. Good language learners have traditionally employed various tactics in
order to acquire the target foreign language. Many language students, on the other hand, struggle
to figure out how to apply these tactics effectively and to learn more about them. As a result,
language learners should be aware of, master, and develop language learning strategies that are
mostly appropriate for use. Successful language learning necessitates appropriate teaching and
learning strategies in the classroom, as well as language learning strategies for students to
improve and manage their own learning, as well as assess their learning autonomy. Several
recent studies have shown that employing language learning strategies (LLS) improves the
efficiency of language learning (including English) and has a positive impact on learners'
language use. As a result, selecting the right LLS helps language learners improve their overall
proficiency or achievement, as well as specific skill areas. Language Learning Strategies is a
popular academic field of study (LLS). This is due to the fact that strategies are especially
important in language learning as tools for active, self-directed participation, which is required
for developing communicative competence. According to R. L. Oxford (1990), language
learning techniques are specific acts performed by the learner to make learning easier, faster,
more pleasurable, and more transferable to new language learning and usage situations. A
learning strategy is a skill, a skill to learn, a skill to think about, a skill to solve a problem, or the
process by which a learner acquires, stores, and retrieves information during the learning
process, according to Lee (2010).

Various learner factors have been identified as factors in terms of language learning
strategies. Gender differences are one of the factors that influence the learning strategies that
language learners choose and employ. According to Viriya & Sapsirin, (2014) one of the factors
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that drew attention was gender differences. Gender is a significant factor influencing learner
strategy selection in foreign language learning and is said to have a significant impact on learner
strategy selection (Bozinovic and Sindik, 2011). Gender differences are assumed to influence the
choice of those language strategies, according to Gurian (2011). Gender refers to the socially
constructed sex-based categories. People are constantly confronted with gender differences of
various kinds, so it's not surprising that there's a fascination with how men and women speak and
whether there are linguistic gender differences. We all have different perspectives on how gender
differences in language and other aspects of human life affect us.

Gender also plays an important role in communication. This is due to the fact that men and
women have different communication strategies. Mahmud (2015) conducted research in
Indonesia’'s Bugis society. Mahmud discovered some characteristics of men and women in Bugis
society by using a language. One of the examples is the tendency of women to use polite form, to
express opinions emotionally, to talk about their own achievement and the weakness of other
people. Beside in the society, this fact is also found in the circle of education, especially in
English language teaching.

In light of the foregoing, the researcher intends to investigate the differences in English
learning between male and female STKIP-YPUP Makassar students, as well as how gender
differences influence students' use of language learning methods. The author chose to conduct
the research on university students in this study because the competence of university students is
higher here.

Learning Strategies

English language learning strategies, like general learning strategies, include techniques that
students use to remember what they've learned-their storage and retrieval of new information.
LLSs also include receptive strategies that deal with message reception and productive strategies
that deal with communication.

Language Learning Strategy Classification
R. L. Oxford (1990) proposed six direct and indirect language learning strategies, including:

1. Direct Strategies

Language learning strategies that use the target language directly are known as direct
strategies. All direct strategies necessitate mental language processing, but the three groups of
direct strategies do so in different ways and for different reasons:

a. For thousands of years, people have used mnemonics, or memory strategies.

An orator, for example, could remember a long speech in ancient times by associating
different parts of the speech with different rooms of a house or temple and then walking from
room to room. Prior to literacy, people used memory strategies to remember practical
information such as farming, weather, or when they were bored. People forgot about their
previous reliance on memory strategies after literacy became commonplace, dismissing them as
gimmicks. Memory techniques are regaining favor as useful mental tools. Memory techniques
like grouping and imagery serve a specific purpose: they assist students in storing and retrieving
new information.
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b. Cognitive strategies are important in language learning. According to Oxford (1990), this is
because they enable learners to understand and produce new language in a variety of ways,
ranging from repeating to analyze expression to summarizing or reasoning deductively. This
strategy has several variations, but they all achieve the same result: the learner manipulates or
transforms the target language.

c. Despite frequently large knowledge gaps, learners can use the language by using
compensation strategies such as guessing or synonyms.

2. Indirect strategies

In general, indirect strategies occur when learners decide to go beyond the language
classroom instruction.
a. Metacognitive strategies allow learners to exert control over their own cognition by
coordinating the learning process via functions such as centering, arranging, planning, and
evaluating. Metacognitive strategies are required for effective language learning.
b. Affective strategies. R. L Oxford (1990) claims that aid in the regulation of emotions,
motivations, and attitudes. This approach has the potential to have a positive emotional impact,
making learning more enjoyable and effective.
c. Social strategies help students learn through interaction with others. It refers to the
communication between people. As language is about social relation and behavior. When
learners learn language, it will make connection between people or involving social strategies.

Gender Differences

Gender differences in communication had emerged as a contentious issue. Gender,
according to Coates (2004), is a term used to describe socially constructed gender categories.
Most societies are divided into two genders, masculine and feminine, and it is tempting to think
of gender as a simple binary opposition. Until recently, much language and gender research was
conducted in this manner. However, more recent theory calls this binary thinking into question.
Instead, gender is viewed as a plural concept, with speakers having access to a diverse range of
femininities and masculinities at any given time. According to Eggen & Kauchak (2009), gender
differences are real and result in achievement differences between girls and boys. Some include:
in the early grades, girls score as high as or higher than boys on almost every standardized
measure of achievement and psychological well-being.

Gender in English Classroom Behavior

Talking about gender in classroom, it is unsurprising that boys and girls behave differently
in learning process. Boys participate in learning activities to a greater extent than girls and they
are more likely to inquire questions and make comment (Brophy, 2004). Boys are more likely
than girls to lead in setting up science experiments, relegating girls to passive roles such as
recording data. These experiences are important because they influence girls’ perceptions of their
ability to participate effectively in science. Differences become greater as students move through
school, with a significant decrease in girls’ participation in science and math activities.
Furthermore, girls prefer scientific success to luck and they failure to a lack of talent.
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Gender in Language Learning Strategies

Many studies have been conducted to investigate the relationship between LLSs and gender,
and most studies focusing on the relationship between LLSs and gender have found significant
differences. Green and Oxford (1995), for example, discovered that females use more Social and
Affective Strategies. In her study of a group of Japanese EFL (English as a Foreign Language)
students, Kato (2005) obtained the same result. However, the outcomes were not always
consistent. As a result, further research into the relationship between variation in LLS use and
gender, as recommended in previous studies, is required (Foong & Goh 1997; Green & Oxford
1995).

Since the mid-1960s, research about gender in education has been conducted. Girls
outperform boys in second and foreign language learning, which is the most well-known
gendered aspect of second and foreign language learning and, for many, the most pressing issue.
Because girls outperform boys in English-medium schools in some countries, entrance
requirements for boys applying to English-medium schools are reduced (Sunderland, 2000, p.
204). Examination results, on the other hand, should always be treated with caution, and the
validity of the examination should be called into question. Teachers may believe that girls are
better language learners than boys in terms of classroom performance, including class tests and
homework, because of teachers' expectations and treatment of students; girls, for example, may
be treated more positively than boys.

METHOD

This research was conducted at STKIP YPUP Makassar. This campus is one of the
universities in Makassar. It consist of 5 programs; English Education Program, Math Education
Program, Physical Education Program, Financial Management Program, and Accounting
Program. The participants in this study were 6th semester English Education students at STKIP
YPUP Makassar. The researcher then selects one of the classes as the sample. The study was
carried out in July 2021. The researcher used simple random sampling in this study. Creswell
(2018) defines random sampling as "every individual in the population having an equal chance
of being chosen.” In that case, the selected samples are the EFL learners as the representatives of
male and female students’ differences. The researcher used a questionnaire to collect data for this
study. The researcher directs the students to complete the questionnaire through an online
document. When analyzing data, the researcher collects the information first, then organizes and
presents it. The researcher used quantitative data analysis to analyze the data. The data was
descriptively analyzed using Oxford's Learning strategies. The data was analyzed SPSS series to
calculate the mean, standard deviation and significance differences of male and female in use
language learning strategies. SPSS is Statistical Package for the Social Sciences; this is a
professional analysis program used by various researchers for statistical data analysis.
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FINDINGS AND DISCUSSIONS
1. Students’ SILL Result

According to the SILL questionnaire, STKIP YPUP students employ all of the Oxford-
recommended language learning strategies (LLS). The results of the SILL questionnaire are
shown in the table below:

Table 1. SILL Result

Language Learning Level
Strategies High | Medium | Low

Memory strategies 17 14 3
Cognitive strategies 24 8 2
Compe:nsanon 20 12 5
strategies

Metacqgnltlve 2 5 3
startegies

Affective strategies 20 11 3
Social strategies 25 6 3

The data shows that regarding to the memory strategies, there are 17 students get high level,
14 students get medium level and only 3 students get low level. Regarding to the cognitive
strategies, there are 24 students get high level, 8 students get medium level and only 2 students
get low level. Regarding to the compensation strategies, there are 20 students get high level, 12
students get medium level and only 2 students get low level. Regarding to the metacognitive
strategies, there are 26 students get high level, 5 students get medium level and 3 students get
low level. Regarding to the affective strategies, there are 20 students get high level, 11 students
get medium level and 3 students get low level. The last is social strategies. Regarding to the
social strategies, there are 25 students get high level, 6 students get medium level and only 3
students get low level.

2. Students’ Learning Strategy Category

Table 2. Learning Strategies Based On Oxford Learning Strategy Category

Std
Strategy N | Mean deviation Rank
Memory 34 | 3.44 .860 6
Cognitive 34 | 3.79 .879 2
Compensation 34 | 3.68 .806 3
Metacognitive 34 | 3.65 .950 5
Affective 34 | 3.68 .878 4
Social 34| 391 .996 1

Based on the data above, the range of strategies’ mean score started from 3.44 to 3.91. It
could be seen that the social strategy (M=3.91) were reported as the most frequently used
learning language strategies by all students and followed by cognitive strategy (M=3.79),
compensation and affective strategy (M=3.68), metacognitive strategy (M=3.65) and the last was
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memory strategy (M=3.44). The result showed that a direct strategy used frequently as shown by
its mean score was at social strategy 3.91. On the other hand, the use of direct strategies
including memory, cognitive and compensation strategies used frequently as shown by its mean
score was at cognitive strategy 3.79. It can be concluded that students employ indirect more
frequently than direct strategies in learning the language.

3. The Level of LLSs of the Female Students

Table 3. The Level of LLSs of the Female Students

Level of LLSs use In percentage
Strategies

High Medium Low | High Medium Low
Memory 14 11 2 52% 41% 7%
Cognitive 17 8 2 63% 30% 7%
Compensation 16 9 2 60% 33% 7%
Metacognitive 20 4 3 74% 15% 11%
Affective 15 9 3 56% 33% 11%
Social 20 4 3 74% 15% 11%

The table displays the level of LLSs from female students. It can be seen that the number of
female students is 27 students. Regarding to the memory strategies, there are 14 students (52%)
categorized as high level, 11 students (41%) categorized as medium level and 2 students (7%)
categorized as low level of LLSs. Regarding to the cognitive strategies, there are 17 students
(63%) categorized as high level, 8 students (30%) categorized as medium level and 2 students
(7%) categorized as low level. Regarding to the compensation strategies, there are 16 students
(60%) categorized as high level, 9 students (33%) categorized as medium level and 2 students
(7%) categorized as low level. Regarding to the metacognitive strategies, there are 20 students
(74%) categorized as high level, 4 students (15%) categorized as medium level and 3 students
(11%) categorized as low level. Regarding to the affective strategies, there are 15 students (56%)
categorized as high level, 9 students (33%) categorized as medium level and 3 students (11%)
categorized as low level. Regarding to the social strategies, there are 20 students (74%)
categorized as high level, 4 students (15%) categorized as medium level and 3 students (11%)
categorized as low level. From the data above, it shows that the female students of English
categorized as high, medium and low strategy users because the students used all the strategies.
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4. The Level of the LLSs of the Male Students

Table 4. The Level of the LLSs of the Male Students

Level of LLSs use In percentage
Strategies

High Medium Low | High Medium Low
Memory 3 3 1 43% 43% 14%
Cognitive 7 0 0 100% 0% 0%
Compensation 4 3 0 57% 43% 0%
Metacognitive 6 1 0 86% 14% 0%
Affective 5 2 0 71% 29% 0%
Social 5 2 0 71% 29% 0%

Table 4 displays the level of LLSs from male students. It can be seen that the number of
male students is 7 students. Regarding to the memory strategies, there are 3 students (43%)
categorized as high level, 3 students (43%) categorized as medium level and only 1 student
(14%) categorized as low level of LLSs.

Regarding to the cognitive strategies, all of the students categorized as a high level.
Regarding to the compensation strategies, there are 4 students (57%) categorized as high level, 3
students (43%) categorized as medium level and no one categorized as low level. Regarding to
the metacognitive strategies, there are 6 students (86%) categorized as high level, only 1 student
(14%) categorized as medium level and no one categorized as low level. Regarding to the
affective strategies, there are 5 students (71%) categorized as high level, 2 students (29%)
categorized as medium level and no one categorized as low level. Regarding to the social
strategies, there are 5 students (71%) categorized as high level, 2 students (29%) categorized as
medium level and no one categorized as a low level.

From the data above, it shows that the male students of English categorized as high and
medium strategies users because just in the memory strategies they get low level. Male and
female students used the six groups of LLSs with varying frequencies, as shown in Tables 3 and
4. Female students used all six categories more often than male students. Male and female
students' preferences differed as well. The most significant difference was in the use of Social
Strategies, which were ranked as the most popular by females but third by males. The above
results indicate that male and female students in this study were high users of all six groups of
LLSs.

5. Independent Sample T-test Analysis

The independent sample T-test analysis was used to see if there was a significant difference
in LLS use between male and female students. Table 5 shows the results of the computed
independent sample T-test on the six categories of LLSs.
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Table 5. Independent Sample Test of Male and Female Differences

M L .
Strategy can Significance | Differencess
Male Female
Memory 3.57 3.41 0.66 >0.05
Cognitive 4,29 3.67 0.16 >0.05
Compensation 3.86 3.63 0.68 >0.05
Metacognitive 4.00 3.70 0.14 >0.05
Affective 4.00 3.59 0.38 >0.05
Social 4.14 3.78 0.89 >0.05

Based on the table 5, the computed independent sample test analysis can be seen in the
memory strategies the significance is 0.66>0.05. It can be seen in cognitive strategies the
significance is 0.16>0.05. Similarly with compensation strategies, from the table it can be seen in
the compensation strategies the significance is 0.68>0.05. Also in metacognitive strategies, from
the table it can be seen in the metacognitive strategies the significance is 0.14>0.05. In affective
strategies, from the table it can be seen the significance is 0.38>0.05. The last is social strategies.
From the table above, it can be seen in social strategies the significance is 0.89>0.05. According
to the explanation above, there is no statistically significant difference between male and female
students' use of language learning strategies. Female students, on the other hand, employed
social strategies at a higher rate than male students.

DISCUSSIONS

The researcher discovered that the ability of the sixth semester students at STKIP YPUP was
at a high level according to the findings and data presentation (3.9). According to the SILL, the
most commonly used strategy is social strategies, and then followed by cognitive strategies,
compensation strategies, affective strategies, metacognitive strategies, and memory strategies
were the least used by students. Students used strategies to learn English, according to their
responses. It also implies that learning strategies played an important role in their English
learning and that they were aware of their use in the process. As a result, the successful students
of the sixth semester at STKIP YPUP used all language learning strategies based on Demene's
(2008) theory, who conducted research on the language learning strategies preferences of
Turkish students. The researcher discovered that all strategies were used by the participants to
learn English. According to the findings, there is no statistically significant difference between
male and female students when it comes to using language learning strategies. Culture and
educational system could be one explanation for the lack of a significant difference in learning
strategies between males and females in this study.

These findings is in line with (Mahmud & Nur, 2018) exploring students’ students language
strategies and gender differences in English language teaching. Although no statistically
significant difference was discovered, female students used cognitive, compensatory, and
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affective strategies more frequently than male students, who used memory, metacognitive, and
social strategies more frequently than female students.

Despite the lack of a statistically significant difference, male students use cognitive
strategies more frequently than female students, while female students use social strategies more
frequently than male students. According to the findings of this study, students used a variety of
language learning strategies. According to Jamiah et al. (2016), in their study titled do female
and male students learn differently. They discovered that different learning strategies were used
by male and female students. The female strategy chosen is a social strategy. Female students
enjoy discussing when learning English and perform well in social thinking and interaction,
which can be classified as a social strategy.

According to the presented data, the use of social strategies by male students of STKIP
YPUP Makassar was significantly lower than female students. It is because females are more
likely to form relationships and the use of social networks on a regular basis than males. As a
result, it should come as no surprise that emotional and social support systems are used in the
context of language learning. Previous research has also discovered that female learners employ
more social strategies than male learners. Politzer (1983) found that female English learners in
college were used social strategies more frequently and widely than their male counterparts. This
finding implies that male students are less willing to take the initiative in communicating and
seeking assistance from other English learners or speakers in order to improve their English
skills. The male students' reluctance to seek assistance from other learners/English speakers
maybe related to a gender-related difference in behavior. According to Tannen (1990), males
place a higher value on status and independence, whereas females place a higher value on
connection, cooperation, and intimacy. Seeking assistance from others, which is a sign of
inferiority, reduces male subjects' interest in cooperating with others in terms of learning English.
Tannen (2001) believed that women communicated about intimacy in their relationships. They
express their emotions; when she opens up to someone, she is attempting to connect with the
person with whom she is conversing, whereas men do not place the same value in
communicating their feelings as women do because doing so brings the man one step closer to
becoming a woman. According to the finding in this study, male students are higher in cognitive
strategy. It is not surprisingly because male students are prefers activities that are physical and
visual.

CONCLUSIONS

The purpose of this study was to look into the language learning strategies of STKIP-YPUP
sixth semester students. The findings revealed that these students used strategies at a high to
medium level. Furthermore, social strategies were the most commonly used, implying that such
strategies may be related to cultural and educational background differences. In the tests, the
gender and strategy use differences were not found to be statistically significant. Language
learning strategies clearly aid in the acquisition of the target language by the language learner.
Language learners, in general, employ language learning strategies throughout their academic
careers. Because factors such as age, gender, personality, motivation, self-concept, life
experience, learning style, and so on influence how language learners learn the target language, it
is not reasonable to assume that all language learners use or should be trained to use and develop
the same good language learning strategies in order to be successful learners. Based on the data
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analysis and findings above, there are some points can be concluded related to this research. First,
STKIP YPUP students used a variety of strategies to learn English. Second, there are no
statistically significant differences in language learning strategies between male and female
students. Male students, on the other hand, used cognitive more often than female students, and
female students used social more frequently than male students.

The researcher makes some recommendations based on the study's findings. These findings
were beneficial to teachers who want to provide LLSs training to university students in order to
help them improve their English learning skills. Students from various backgrounds, including
gender, behave differently when learning English, which education providers should be aware of.
In order to fulfill the needs of students, these factors should be considered when designing
language learning strategy training programs in order to meet the needs of students. Students
should then decide which strategy is best for them in order to improve their learning achievement,
and they should use a variety of learning strategies to achieve satisfactory learning outcomes.
Since this research only identified the learning strategies of university students, it is suggested
for further research should examine what really happens if all students go through strategy
training as early as possible in their educational experiences.
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